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the solutions they have implemented” (p. 6). He
recommends that training programs for adjunct
faculty should involve readings and workshops
(Boylan, 2005). In order to be successful, these
workshops need to be activities that “both the
college and the individual have deemed pur-
poseful and valuable to improve teaching and
learning” (Roueche & Roeuche, 1993, p. 258). It
is essential that the professional development
workshops are well organized and scheduled
when most of the part-time instructors can at-
tend. Certainly, coordinators should make use
of the college teaching and learning center, if
available, as both a focal point for general pro-
tessional development and a resource for specific
instruction on developmental education issues.

Roueche and Roueche (1993) maintain that
there are three types of professional develop-
ment: (a) instructional development, which fo-
cuses on “teaching skills, such as planning, or-
ganizing, evaluating, motivating, using technol-
ogy, and developing teaching strategies” (p. 117);
(b) personal development, which helps faculty
develop interpersonal skills, especially relating
to students; and (c)

developmental students and how they learn” (p.
6).

6. Establish a Faculty-to-Faculty
Mentoring Program for New Hires
Part-time faculty face a great challenge as they
start out at a college or university. They are often
coming from the ranks of high school teachers or
are just on campus for a limited amount of time
each day. As one part of faculty development,
Boylan (1999) recommends faculty-to-faculty
mentoring, which can help new hires find their
identity in their new environment as well as en-
hance their teaching. This, in turn, benefits both
the individual and the institution (p. 2).

A mentoring program should be available for
all new instructors for at least their 1st semester
and possibly the 1st year and should be com-
pletely voluntary on the part of both the men-
tor and the mentee. Wallin (2004) believes that
“veteran full-time faculty who serve as mentors
to adjunct faculty should be carefully selected as
role models committed to teaching and to the
college” (p. 386). In a program including only
one or two full-time instructors, experienced
part-time instructors can certainly be mentors.

All mentors should be compensated for serving
in this important role.

A successful mentoring program can aid
both the 1st-year teacher and the mentor, giv-
ing each new ideas to try in the classroom.
The new faculty member also gains knowledge
of the institution, begins to understand at-risk
adult learners, and hones his or her teaching
techniques to address the institution’s unique
student population. Participating in a mentor-
ing program will help new faculty “[select] from
teaching styles and skills without spending valu-
able time finding out on their own what students
and the teaching and learning culture are like”
(St. Clair, 1994, p- 4).

7. Develop a Goal-Setting and Evaluation
Plan

All part-time faculty members should have their
own goal-setting and evaluation plan. Though
professional development is essential for part-
time instructors, without a good evaluation pro-
gram, the instructors will lack direction in how
to use the new knowledge. Researchers have for
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institutional or organi-
zational development,
which helps faculty
and the institution
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years called for a well-planned evaluation pro-
cess for developmental educators {Boylan, 1999,
2002; Casazza & Silverman, 1996; Roueche &
Roueche, 1993). Since part-time faculty mem-
bers often teach the bulk of the developmental
classes, it is of paramount importance for them
to collaborate with administrators to develop an
evaluative plan that consists of both goal setting
and evaluation.

Goal setting at the beginning of each year
is essential for all instructors. Roueche and
Roueche (1993) believe that “excellent teachers
have set goals for themselves, goals that they
have achieved and can point to with pride” (p.
104). Goal setting is especially important for
part-time instructors who often need direction
in how their classroom performance will affect
their students particularly and the program in
general. Casazza and Silverman {1996) believe
that supervisors need to clearly define expec-
tations for performance and set standards for
achievement (p. 75). This needs to be done with
part-time faculty before the start of the academic
year if possible and certainly in the first 2 weeks
for any late hires. Supervisors need to take care
to have instructors set their own goals with their
guidance and not expect them to set more than
one or two goals per academic year.

During the year, there are several activities
that the supervisor can engage in to aid the in-
structors in attaining their goals. The supervisor
needs to observe all new hires at least once and
invite them to visit his or her classroom. Also,
engaging in spontaneous discussions of teaching
strategies and available materials and resources
throughout the year will help the part-time in-
structors reach their goals (Boylan, 1999). In
addition, informal reviews throughout the year
can keep the instructor on track. If any instruc-
tors are having problems in the classroom, su-
pervisors need to offer constructive feedback to
them so that they can adjust their instructional
techniques.

Atleast once a year, preferably near the end of
the spring term, the supervisor should begin the
evaluation process. According to Casazza and
Silverman (1996), there are several characteris-
tics of effective evaluation. First of all, it is essen-
tial to involve the staff member in the process
by asking him or her to produce a self-evalua-
tion to be shared with the supervisor. Then, the
supervisor should give the instructor a written
evaluation preceding the review. This will allow
the instructor to reflect on the comments be-
fore the actual meeting. During the review, both
the supervisor and the instructor should offer
feedback, discussing impressions’and reactions
and the instructor’s strengths and weaknesses.
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Then, the instructor should be encouraged to
offer comments aboul the supervisor's man-
agement style and administrative effectiveness
{(p. 80). Finally, the instructor should be asked
to set some goals for the next year. This will al-
low the instructor to act on these goals as he or
she writes syllabi and course materials as well as
time for support staff to write up the goals and
put them in the instructor’s file. At the begin-
ning of the academic year, the supervisor should
remind the instructor of these goals to complete
the evaluative cycle.

Conclusions
To adequately teach the growing number of un-
derprepared students entering our college and
university campuses, it is critical that all stake-
holders involved—faculty, staff, and administra-
tion-value part-time faculty, acknowledge their
contributions to the institution, and provide
the resources necessary to support them, Part-

Supervisors need to take
care to have instructors set
their own goals with their
guidance.

time faculty in developmental education should
be hired, trained, and compensated fairly. They
should be provided professional development
opportunities and allowed to participate in in-
stitutional governance and decision-making
processes. Improving the services and oppor-
tunities that developmental educators provide
to their part-time faculty can only enhance the
quality that the instructors will bring to their
classrooms.
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